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Site context and highlights
Lameroo regional Community School was established in 1990 with the amalgamation of the secondary sections of Pinnaroo,
Geranium and Lameroo schools. The school is in the heart of the Southern Mallee and provides a wide and varied curriculum
from Preschool to Year 12.
2018 Reflection
If we start with the youngest students in our school, our preschoolers and occasional care children, there is a lot to celebrate. In
Term 1 this year we had our Assessment and Rating, where an outside assessor reviewed everything from the quality of our
educational programs to the governance and leadership of the preschool. We were awarded with an exceeding rating, which is
a great accomplishment, it is our first review and the second year we have had a school based preschool. I am extremely proud
of the work we have done in this space and the quality learning that is occurring for our students.
When I reflect on the learning that has occurred in our primary classrooms, something I am really proud of is the way our team
is working together to create the best learning opportunities for our students. The professional conversations that can be heard
from the glass office, shows a strong dedication and agenda for improvement for every learner. I see teachers planning
together and integrated learning units, where teachers draw connections between different learning areas. This is not inclusive
to classroom teachers, the specialist Arts, Language, Agriculture, Health teachers have also planned together to deliver quality
integrated units of learning. I also would like to acknowledge the work of the 10/11 Production Team, primary staff and Cathy
Miegel in the Term 3 Production, A Musical Treasure Chest. This team led the K-7 students to perform a very entertaining
show, which was enjoyed by many in our community. The learning that goes into creating such a production is vast. Thank you
for providing this opportunity for our students.
Moving onto our secondary learners, we introduced some exciting initiatives at the beginning of the year with the introduction of
Learning to Learn and an integrated approach to learning areas, students have been studying units where connections have
been made between Maths and Science and English and Humanities and Social Sciences. This has been a relatively new
space for students to be working in, and some have flourished and some have been challenged. Thank you to those who used
a growth mindset throughout this process and embraced the struggle, as learning isn’t easy and change can be uncomfortable,
but often when we are stretched the best learning occurs.
Another highlight has been our 2018 Show Team led by teacher Amy Eatts, as part of our Agriculture Program. A group of our
Year 10/11/12 students ventured to The Royal Adelaide Show in September to show their animals. This was a huge learning
opportunity pre, post and during the show. We also had students attend International Science Week at the Australian Science
and Mathematics School, with a number of students across the world. Amy Eatts, along with students Joshua Smith and
Emmerson Thiel had the opportunity to travel to Canada to learn alongside students from across the globe in the Bio Innovation
Week.
A number of students have gained or continued their school based apprenticeships this year, along with vocational training.
Thank you to our local businesses, who have supported our school and students.
Some of the whole school initiatives we have seen this year included the introduction of a Numeracy Pedagogical Leader and
Wellbeing Leader, we have seen growth in our numeracy data and there has been work across the school embedding the
school’s wellbeing programs, with the implementation of MYTERN. The school, families and wider community have embraced
this common language that focuses on taking responsibility and using strategies to self-regulate emotions. All staff engaged in
a learning group where we drove the work of our improvement plans, these groups focused on wellbeing, intervention and
numeracy. Out STEM (Science, Technologies, Engineering and Mathematics) Ambassadors; Bailey Vogt and Jack Secomb
worked with Josh McCracken to drive STEM learning across our partnership of schools. Our Community Library has been as
busy as ever, with a recent renovation to better utilise the space and support Toddler Rhyme Time, which is very well attended
and will continue in 2019.
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Governing council report
Firstly, I would like to congratulate all teachers and staff of Lameroo Regional Community School (LRCS) for the way they have
conducted themselves and kept the school running throughout a very challenging year.
2018 we said good-bye to our principal, Annette Williams, and we thank her for the work she has done over the past few years.
Lucky for us we had Carissa Coleman to step into this role who was more than capable to keep things rolling along without any
hiccups. Unfortunately, we said a very sad good-bye to Carissa at the end of the year as she was moving on to the next stage
of her career. She will be greatly missed by the school and community after been part of our families for such a long time.
The job of finding a new principal half way through the year was a challenging task. The bar was set pretty high by the
community and school of what sort of person we all wanted running LRCS but, surprisingly, we had a few applications and
found the perfect person for the job. We welcome Jaslyn Hocking to our school and look forward to working with her in the
years to come.
Throughout the year, the school has had some testing times with the playground being condemned, the ongoing IT issues and
the state of the school grounds, which I can assure you all Governing Council has been working with the leadership team to
come up with solutions.
Close to the end of the year a magic cable was found which, once connected, should help greatly with the IT problems.
A new groundsman has been appointed and I would like to congratulate Brenton Patten on the work he has done, as it did not
take him long to have the grounds looking good again.
The new school policy which has been put in place in regards to mobile phone use has been something that has been
discussed throughout the last couple of years with in Governing Council. Now that the IT issues are fixed we, as a board,
believe there is no longer a need for students to have a phone during school hours. I thank all parents for their understanding
and support on this matter.
As for the playground, it will be a high priority for Governing Council to get a new one built as soon as possible.
I would like to thank all the board members on Governing Council for their commitment and time they all put into making sure
our children are getting the best possible education in a safe and healthy environment.
I have found it to be very rewarding and enjoy my role on Governing Council, and urge any parent that wants to make a
difference within the school community to nominate and get on board.
Regards,
Chris Mead
2018 GC Chairperson
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Quality improvement planning (preschool)
The Quality Improvement Plan for 2018 consisted of the following goals:
1.1 Staff will develop and document an assessment and planning cycle to drive the preschool program
At the beginning of the year staff worked together to create a planning cycle which was going to be meaningful for our
preschool programming and teaching. Half way through Term 1, Kaylee visited Geranium Kindergarten. Following this visit and
a meeting with Kelli (Geranium Kindy Teacher) Kaylee reflected on our planning cycle, and it was redeveloped to be more
informative and efficient.
1.2 Teaching staff will work collaboratively, planning, teaching, assessing and reflecting for future learning
Kaylee attends a weekly 90 minute meeting with the Early Years teachers, planning and programming for their weekly
Developmental Play sessions with the Kindy to Year 3 children. Kaylee attends the weekly whole staff meeting at school. She
engages in the whole site planning and development, and includes the whole site priorities in her programming and teaching at
Kindy. Kaylee has attended and participated in all preschool partnership meetings. She
1.3 Families will have opportunity for input into their child’s learning and wellbeing, staff will reflect on shared information and
consider in the preschool program
In Term 1, all parents/families were invited to the Kindy’s acquaintance night and later all parents attended a parent-teacher
interview. In Term 3 parent-teacher interviews are held again as an option for parents/teachers to discuss children’s
progress/concerns. At the end of each term, the children’s portfolios are sent home for children to share their learning with their
families. At the end of the terms work, there is a sheet with questions for the child and parent to fill. This allows children and
parents to provide feedback on the terms learning and what they want to see more of. Kaylee can then use this to inform her
programming for the following term. Each fortnight, a newsletter is sent home to families to share the fortnights learning and to
talk about what is upcoming at Kindy. The program is displayed in the Kindy, and parents can either give staff feedback/ideas in
person, or write it on the poster provided.
2.1 Staff will investigate current theories and practice in Literacy and Numeracy in Early Childhood
Jane Lemon- Learning Design and Reflective Practice Professional Learning. This was a 2 day workshop- 1 workshop in Term
2 and 1 in Term 3. This professional learning has been a partnership focus, and has focused on the numeracy processes within
the numeracy indicators.
2.2 Staff will explore the DECD Literacy and Numeracy Indicators and what they look like in the preschool
2.3 Staff to explore ways to document and share children’s progress that is pedagogically sound and relevant
The literacy and numeracy indicators are integrated into the Kindy planning cycle. The children’s observations are linked to an
EYLF outcome or the literacy and numeracy indicators and a corresponding PLOD is written with a strategy or goal for the child
to further develop their learning. This is then programmed. Numeracy and Literacy are a priority within the preschool program.
Weekly observations are taken of each child on a weekly basis. These observations are connected to a learning area from the
EYLF or the Literacy and Numeracy Indicators. Kaylee then marks on the literacy and numeracy poster for each child, when
they have engaged or developed in a certain area. These posters are sent home in the child’s portfolio each term.
3. Leaders will explore possible options and structures for the preschool program for 2019 and beyond
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Improvement planning and outcomes (school)
Lameroo Regional Community School has been committed to implementing the 3 following directions in 2018.
Teachers at LRCS improve educational outcomes for students as they grow their professional knowledge, practice and
engagement
Key Successes:
• Targeted professional learning on quality pedagogy
• Embedding of teacher observation as an improvement tool
• Creation for PLC’s
• Increased Teacher Capacity
Intentional and targeted accelerated Literacy and Numeracy practices accelerate Literacy and Numeracy improvement in 100
% of LRCS students
Key Successes:
• Identification of Key Staff members
• Implementing a Staff expert teaching cycle
• Stream lining the use and access of PAT and NAPLAN data through data walls and PLC’s
• Creating of a Numeracy agreement
• Student improvement in Numeracy according to PAT-M in the years 7-10

LRCS empowers, engages and inspires students, staff and the wider community through skill building in personal and learner
wellbeing as our learners’ problem solve, think creatively and critically, communicate effectively and act ethically in a dynamic
global environment.
Key Successes:
• Employment of a B1 Wellbeing leader
• Embedding of MYTERN
• Creation of a Wellbeing PLC
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Performance summary
NAPLAN proficiency
The Department's Standard of Educational Achievement (SEA) is defined as children and young people
progressing and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in
proficiency bands one or more above the National Minimum Standard for Reading and Numeracy. The graph
below identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN
testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the Department's
SEA for Reading and Numeracy.

Reading

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

Numeracy

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2016 to 2018 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Upper progress group

0%

0%

44%

25%

Middle progress group

67%

78%

44%

50%

Lower progress group

33%

22%

12%

25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Upper progress group

0%

11%

25%

25%

Middle progress group

83%

78%

50%

50%

Lower progress group

17%

11%

25%

25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2018

9

9

1

1

11%

11%

Year 3 2016-18 average

10.0

10.0

2.0

2.0

20%

20%

Year 5 2018

10

10

1

0

10%

0%

Year 5 2016-18 average

13.3

13.3

1.7

1.7

13%

13%

Year 7 2018

10

10

0

1

0%

10%

Year 7 2016-18 average

12.0

12.0

1.0

0.7

8%

6%

Year 9 2018

17

17

3

0

18%

0%

Year 9 2016-18 average

17.0

17.0

3.0

1.7

18%

10%

Data Source: Department's special extract from NAPLAN SA TAA data holdings, September 2018.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

2018 annual report to the community

7

South Australian Certificate of Education - SACE
SACE Stage 2 Grades – Percentage of grades that are C- or above
for attempted SACE subjects (SEA).
2014

2015

2016

2017

2018

82%

91%

90%

100%

76.7%

Data Source: SACE Schools Data reports, extracted February 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

SACE Stage 2 Grade distribution
Grade

2015

2016

2017

2018

A+

0%

3%

4%

0

A

4%

3%

13%

6.7

A-

11%

3%

33%

10

B+

13%

13%

13%

B

11%

13%

8%

B-

7%

7%

8%

C+

15%

7%

13%

C

20%

33%

4%

C-

11%

7%

4%

D+

4%

3%

0%

D

2%

3%

0%

D-

2%

3%

0%

E+

0%

0%

0%

E

0%

0%

0%

E-

0%

0%

0%

N

0%

0%

0%

10

3.3

Data Source: SACE Schools Data reports, extracted February 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data
may not add up to 100%.

SACE Completion - Percentage of completers out of those
students who had the potential to complete their SACE that
year.
2014

2015

2016

2017

2018

63%

60%

36%

90%

62.5%

Data Source: SACE Schools Data reports, extracted February 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

2015

2016

2017

2018

Percentage of year 12 students undertaking
vocational training or trade training

50%

Percentage of year 12 students attaining a year 12
certificate or equivalent VET qualification

25%
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School performance comment
Our Primary Years cohort to cohort data demonstrates growth in both Numeracy and Reading. There has been an increased
focus in targeted professional development in increasing our staffs expert knowledge, the teaching of Literacy and Numeracy
including team teaching and planning in both areas, increased time in Literacy and Numeracy blocks, targeted intervention and
the upskilling of SSOs, and a creation of consistent vocabulary across the primary.
Cohort data in the Secondary Years demonstrates an increase in Numeracy and a decrease in Reading. In Numeracy we have
seen growth in the 7-9 cohorts in both the middle and upper band levels. This year we employed a Pedagogical Leader in
Mathematics, Team taught an integrated Science and Mathematics program in year 9 and 10, and sought directed professional
development in increase our staffs’ expert knowledge. In Reading we have seen a decrease of growth in lower and middle
bands, however, upper band growth in the upper bands in 7-9 we have seen a 44% increase in growth.
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Preschool attendance
Year

Term 1

Term 2

Term 3

Term 4

2015 centre

80.0%

60.0%

92.0%

92.0%

2016 centre

92.0%

88.0%

80.0%

72.7%

2017 centre

90.0%

95.4%

83.1%

89.2%

2018 centre

85.7%

94.3%

82.5%

92.0%

2015 state

92.3%

89.6%

87.7%

87.8%

2016 state

91.0%

88.9%

87.1%

87.4%

2017 state

90.4%

88.1%

85.7%

87.0%

2018 state

90.6%

88.2%

86.8%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the
Department's Enrolment policy. Attendance rates may differ to previous reporting with the transfer from calculations based on
deemed attendance to actual attendance using booked hours divided by attended hours.

School attendance
Year level

2015

2016

2017

2018

Reception

89.7%

88.9%

93.1%

90.4%

Year 1

90.8%

92.3%

85.8%

92.8%

Year 2

94.3%

91.6%

89.7%

86.3%

Year 3

94.1%

91.4%

89.0%

89.4%

Year 4

91.9%

94.3%

94.9%

90.4%

Year 5

92.9%

93.2%

93.9%

93.9%

Year 6

94.7%

91.0%

92.8%

93.6%

Year 7

94.0%

92.7%

90.6%

89.9%

Year 8

90.0%

92.4%

92.6%

90.9%

Year 9

89.5%

92.2%

90.8%

92.2%

Year 10

95.0%

90.8%

85.6%

86.0%

Year 11

90.2%

94.4%

87.6%

87.9%

Year 12

83.3%

92.2%

94.3%

83.1%

Total

91.8%

92.1%

90.9%

90.0%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
In 2018 the LRCS Attendance policy has been reviewed and updated, based on DE Attendance requirements. As
2018 was our implement year the expectation is that the new Attendance Policy will increase overall student
Attendance in 2019. In 2018 we averaged 90.0% attendance, this was a 0.9% decrease from 2017. Our lowest
attending cohort is 2018 Year 12 class at 83.1% this is a 4.5% drop for this cohort from 2017. Our highest attending
cohort is our Year 5 cohort at 93.9% closely followed by Year 6 at 93.6%. As part of LRCS’s new Attendance Policy
Base Group Teachers are required to contact parents when a student is away from school for three consecutive
days. When a students is ill for three consecutive day a medical certificate is required by the school. Attendance
Letters are send out if a student is absent for ten day or more days in a term. This letter informs parents of the
reasons for the absences, the important of attending school and when required the letter requests a meeting with
the family to support them in getting their child to school. When ongoing Chronic Non-Attendance is identified the
Wellbeing Leader contacts families, arranges meeting and liaise with the Attendance Truancy Office.
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Preschool enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2015

2

3

5

5

2016

10

10

11

11

2017

12

13

13

13

2018

7

7

8

8

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.

Preschool enrolment comment
We began the year with 7 preschool children, and then in Term 3 we went to 8 children. We had an early enrolment
with a child starting in Term 3 who was Aboriginal. The Occasional Care program was well attended on
Wednesday and Thursday mornings.

School behaviour management comment
In 2018 LRCS has had 7 Suspensions/Exclusions, 1 Take Home, 9 Internal Suspensions and 48 Time Outs. This is
an increase from 2017 by 1 Suspension/Exclusion and 3 Time Outs. LRCS has decreased in the number of Internal
Suspensions. In 2018 the Behaviour Management Policy at Lameroo Regional Community School has reviewed
and updated. This review process involved Staff and Governing Council input. The new Policy outlines LRCS
prevention and Intervention strategies, which include the explicit teaching about Bullying and Harassment through
the SA Child Protection - Keeping Safe and SHINE Curriculum. In 2018 LRCS has continued working on
embedding the use of MYTERN language and concepts throughout the school and all teachers are trained in
MYTERN yearly.
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Client opinion summary
We has 10 families respond to our School Opinion Survey.
Majority of responses agreed that teachers at this school expect their child to do his or her best. Majority neither
agreed or disagreed that teachers at this school provide my child with useful feedback about his or her school work.
Majority of families agreed that teachers at this school treated students fairly. Majority of families agreed that the
school is well maintained. Majority of families agreed their child feels safe at this school. A high majority of families
agreed that they can talk to their child's teachers about concerns. Majority of families neither agreed or disagreed
that student behaviour is well managed at this school. Majority of families agreed that their child likes being at the
school. Majority of families agreed or neither agreed or disagreed that this school looks for ways to improve.
Majority of families neither agreed or disagreed that the school takes parents' opinions seriously. Majority of
families agreed or neither agreed or disagreed that teachers at this school motivate children to learn. Majority of
families agreed or neither agreed or disagreed that their child is making good progress at this school. Majority of
families disagreed or neither agreed or disagreed that their child's learning needs are being met at this school.
Majority of families either agreed or disagreed that this school works with them to support their child's learning.
LRCS is committed to continuous improvement in our commitment to excellence. We continue to actively involve
parents in our teaching and learning conversations.
We acknowledge that the Client Opinion Survey is one source of feedback. Our clients regularly provide feedback
to our school through phone calls, emails, Governing Council, Parent Club and conversations with teachers and
leaders. We are proud of our positive relational school culture.
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Intended destination from preschool
Feeder Schools (Site number - Name)
0759 - Lameroo Regional Community School
Total

2016

2017

2018

100.0%

100.0%

100.0%

100%

100%

100%

NOTE: The data is based on person counts in the two week reference period each term and excludes pre-entry. Also,
please note due to rounding, the total may not add up to 100%.
Source: Preschool Data Collection, Data Management and Information Systems.

Intended destination from school
Leave Reason

Number

%

Employment

1

4.8%

Interstate/Overseas

5

23.8%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

2

9.5%

Transfer to SA Govt School

5

23.8%

Unknown

8

38.1%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2018.
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Destination comment
LRCS attracts a transient population due to work availability within local industry.

Relevant history screening
LRCS diligently follows Department processes pertaining to Screening.
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Teacher qualifications and workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

31

Post Graduate Qualifications

4

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

School workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

16.5

0.2

9.5

0

19

1

13

Full-Time Equivalents
Persons

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Financial Statement
Funding Source
Grants: State

Amount
$2,986,638.67

Grants: Commonwealth

$19,822.00

Parent Contributions

$84,491.85

Fund Raising

$8,879.00

Other

$78,282.23

2018 Preschool annual report: Improved outcomes funding
Improved outcomes category
(where applicable to the site)

Improved outcomes for numeracy and literacy

Improved ECD and parenting outcomes
(children's centres only)

Improved outcomes for children with disabilities

Briefly describe how the 2018 funding was used to improve the relevant department's standard of educational
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

- The implementation of a Numeracy Pedagogical Leader
- Two teachers targeting the Year 8 Mathematics cohort
- Targeted intervention with a teacher in Year 9 Mathematics and English (LOTE as optional)
- Targeted Learning to Learn Program, focusing on thinking skills and General Capabilities
- All teaching staff timetabled additional planning time (90 minutes), with colleagues
- All teaching staff in PLCs
- Program documents developed with Literacy and Numeracy focus
- All students tracked and monitored with SACE and SEA

- Numeracy Agreement
- Growth in PAT and NAPLAN results
- Teachers planning and delivering in
teams
- All students monitored and programs
based on student need

We identified students requiring additional support and worked in partnership with our Regional
Office to source and support individual programs.
Teacher provided release time to coordinate and support staff with OnePlan development and liaise
with support services and families.
Referral process documented
Intervention process documented and PD provided

Student's individual OnePlan Learning
documents including Health Care and
Toileting.
Speech and OT programs were
successfully implemented

NA

NA

Improved outcomes for non-English speaking
children who received bilingual support

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

2018 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2018 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Student funding was used to support students through releasing teachers to create
individual plans, which was also supported with SSO time. Wellbeing leader position
engagement

MYTERN implemented
Increased engagement

implemented and Wellbeing PLC

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Improved outcomes for students with
an additional language or dialect

Students were provided with SSO support in line with their individual OnePlans.

Individual student growth as evidenced
by data.

Improved outcomes for students with
disabilities

Students are provided with an individual learning program which is specific to targeted
needs. SSPO support is provided in the classroom. Teachers are released to plan for
individuals and participate in intake meetings.

Individual student growth as evidenced
by data and successful transitions.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Students with learning difficulties
grant

Rural and isolated funding is used to support at an individual, class and site level
through the provision of transport to attend learning opportunities not available in our
region and support technology to access learning as some examples.

Access to learning outside the region.
Growth in individual student data and
increased cultural richness on site.

Aboriginal students are provided with a One Plan for targeted specific learning.
Students are supported with an SSO as required. Cultural experiences are provided for
all students. Time has been provided to a teacher to support cultural development and
our ATSI students.

Australian Curriculum
Aboriginal languages programs
initiatives

NA

NA

Better schools funding

Targeted students are provided with an individual learning program (not meeting SEA)
specific to their needs. SSO support provided in classrooms. Teachers are released to
plan for individuals (90min per week).

Growth in individual data.

Specialist school reporting (as
required)

NA

NA

Improved outcomes for gifted students NA

NA

Primary school counsellor (if
applicable)

Positive school culture

Wellbeing Leader (1.0) appointed, implementation of MYTERN and Health taught in
F-7 Classes as a specialist area

